This study aimed to investigate the implementation of inclusive education at the working group level in the regencies/cities in Indonesia. This study used qualitative descriptive approach with a focus on implementing the inclusion working group in the regency/city. The subject of this study was sixteen working groups in the territory of Indonesia. All of the working groups' chairmen were 20 people as research samples. The data collection technique used was questionnaires that had been tested for its validity and reliability. The collected data were tabulated to calculate the percentage, and then were described to interpret the results of the data collection. The results of the study stated that the implementation of the inclusion working group in Indonesia has been applied in a proper way as seen from the average achievement score of implementation of inclusive education which was included in the good category (75.18%).
INTRODUCTION
The issue of inclusive education has become an important theme in educational topic in Indonesia. It is not only because it has been already a part of international problems discussed by developed countries, which developing countries try to participate in ratifying various world convention to actualize educational rights for all children, but also because the country has been more aware to develop good quality of education. It is impossible to behave a discriminatory manner to only prioritize those who are 'normal' and/or who have potential above average or extraordinary.
In a broad context, inclusive education can be interpreted as a form of educational reform that emphasizes antidiscrimination attitudes, opportunities for rights, justice and expansion of access to education for all, improvement of the education quality, strategic efforts in completing 9-year compulsory education, and efforts to change people's attitudes for children with special needs [1] . Reference [2] stated that inclusion is an approach that pays attention to how to transform the education system so that it can respond to diversity and see it more as a challenge and enrichment in the learning environment than a problem. Support for Inclusive Education in Indonesia, indicated by the regulation of Minister of National Education Regulation No. 70 of 2009 on Inclusive Education for children who have abnormalities and have intelligence potential and/or special talents [3] . As a result, inclusive education is implemented at every level of education; a regulation that supports inclusive education is the Circular Letter of the Directorate General of Basic Education Ministry of Education Number. 380/C.C6/MN/2003 January 20, 2003: "Each regency/city is required to organize and develop inclusive education in at least 4 (four) schools consisting of; elementary, middle school, high school, vocational high school" [4] .
In addition, to implement inclusive education, supporting system is essential to accelerate the fulfillment of access and quality education for all. The support system can be in the form of clear support from the Regional Government (Province and Regency/City) on inclusive education, for example in the form of "Regulations of Province/Regency/City" on inclusive eeducation, facilities and infrastructure support, financia, staffs (educators and education personnel) and support from supporting institutions [5] . Supporting institutions include the Inclusive Education Working Group (National, Provincial, Regency/City Level), Resource Centers for public schools that organize inclusive education, professional associations of teachers, principals, and school supervisors such as SD/SLB Clusters. (KKG, KKKS, and KKPS), MGMP, MKKS, and MKPS). Reference [6] also stated that one of the factors influencing inclusive education is the presence of support groups that collaborate with schools and other parties so that they are expected to fulfill the needs of students in schools and achieve inclusive education goals.
In Province/Regency/City in Indonesia, the group was formed in a team which is often called the Inclusive Education Working Group (Inclusion Working Group) [5] . Reference [5] stated that the Working Group on Inclusive Education (Inclusion Working Group) has the task of preparing work programs for inclusive education, carrying out socialization and fostering the implementation of inclusive education, and carrying out monitoring and evaluation of inclusive education. Based on this description, the purpose of this study was to examine to what the extent inclusive education is carried out at the working group level and the assessment of the Inclusion Working Group all over Indonesia is carried out.
II. METHOD
This study used qualitative descriptive approach with a focus on the implementation of the Inclusion Working Group in the Regency/City. The subject of this study was sixteen Inclusion Working Groups in the territory of Indonesia. All inclusion working groups chairmen were 20 people as research samples. The data collection technique used questionnaires that had been tested for its validity and reliability. The data that has been collected was tabulated to calculate the percentage, and then were described to interpret the results of the data collection.
III. RESULT AND DISCUSSION
Based on the results of data collection on the implementation of inclusive education that has been carried out by working groups in regencies, it is obtained as follow:
A. Human Resource of Inclusive Education Organizer Capacity Development Program
Human resource of inclusive education organizer capacity development program are presented in Table . Based on Table 1 above, it can be seen that from the 16 regencies/cities as the sample of the study, the average achievement of the program of human resource of inclusive education organizer capacity development was 73.2%. Gunung Kidul Regency had the highest achievement (100%); on the other hand, Ambon City had the lowest achievement (52.4%).
B. Program on Policy and Regulation on the Implementation of Inclusive Education
Program on policy and regulation on the implementation of inclusive education is presented in Table 2 . The template is designed so that author affiliations are not repeated each time for multiple authors of the same affiliation. Please keep your affiliations as succinct as possible (for example, do not differentiate among departments of the same organization). This template was designed for two affiliations.
C. Partnership Developmant Program through Network Strengthening to Create Awareness and Concern for Inclusive Education
Partnership Development Program through Network Strengthening to Create Awareness and Concern for Inclusive Education is presented in Table 3 . Based on Table 3 above, it can be seen that from the 16 regencies/cities that were sampled, the average achievement of the partnership developmant program through network strengthening to create awareness and concern for inclusive education was 75.4%. Gunung Kidul Regency and East Lombok Regency had the highest achievement (100%), otherwise, Payakumbuh District had the lowest achievement (26.7%).
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D. Inclusive Education Organizer Introductory Program
Inclusive Education Organizer Introductory Program is presented in Table 4 . Based on Table 4 above, it can be seen that from the 16 regencies/cities that were the sample of the study, the average achievement of the introductory program for inclusive education organizer was 76.4%. Padang City and East Lombok Regency had the highest achievement (100%) while Pacitan Regency had the lowest achievement (44.4%).
E. Data, Information and Publication Center Program
Data, Information and Publication Center Program is presented in Table 5 . Based on Table 5 above, it can be seen that from the 16 regencies/cities that were the sample of study, the average data center, information, and publication program achievement was 69.8%. Padang City had the highest achievement (88.9%) while Pacitan Regency had the lowest achievement (44.4%).
F. Program for Structuring and Strengthening Inclusive
Education Support Systems Program for Structuring and Strengthening Inclusive Education Support Systems is presented in Table 6 . Based on Table 6 above, it can be seen that from the 16 regencies/cities as the sample of the study, the average achievement program for structuring and strengthening the inclusive education support system was 71.9%. Padang City and Wonogiri Regency had the highest achievement (100%); otherwise, Pacitan Regency had the lowest achievement (25%).
G. Documentation and Reporting Program
Documentation and Reporting Program is presented in Table 7 . Based on Table 8 above, it can be seen that from the 16 regencies/cities, the average program achievement of management for inclusion working group and grand design of inclusive education development was 70.4%. Padang City had the highest achievement (92.6%) while Pacitan Regency had the lowest achievement (40.7%).
I. Program of Inaugurating Programs as Inclusive Provinces/Regencies/Cities
Program of Inaugurating Programs as Inclusive Provinces/Regencies/Cities is presented in Table 9 . Based on Table 9 above, it can be seen that of the 16 regencies/cities as the sample of the study, the average program achievement of the inaugurating program as an inclusive province/ regency/city was 90.3%. Several regencies/cities have reached 100% in this program, but Pacitan Regency had the lowest achievement (55.6%).
Overall, the implementation of inclusive education at the Working group level in Regencies/Cities can be presented in Table 10 , below: To clarify the results of the study, the following is a description of the average achievement of the implementation of inclusive education at the Working Group level of Regencies/Cities in Indonesia.
Based on the results of the study, it was found that in the implementation and monitoring of Inclusive Education, the Regional Working group team have carried out the role in accordance with the criteria. The role done in implementing and monitoring inclusive education is an effort to support the implementation of inclusive education in Indonesia. The kinds of support for inclusive education that have been carried out by the Regency/City Working group are:  The declaration as Inclusive Province/Regency/City involving all officials and leaders of the SKPD and the stakeholder community.
IV. CONCLUSION
Based on the results of the discussion, it can be concluded that the implementation of inclusive education at the Working Group level of the Regency/City has been carried out well. This is indicated by the average score of the implementation of the results which is 75.18% considered as a good category.
